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Abstract 

This research focuses on attitudes and beliefs of professors of secondary education regarding the teaching of Modern 
Greek as a second/foreign language to students. Initially, are mentioned the multiculturalism models and the basic 
principles of intercultural education. It is very important to distinguish the mother language (L1) from second (L2) and 
foreign (FL) language and to find the factors that influence their acquisition or learning. In the research part, is described 
the research methodology and the main purpose of research. More specifically, the sample of survey was 70 professors 
of Greek language and the research tool was the questionnaire. The attitudes of teachers are investigated with 
correlation to gender, level of education and years of teaching experience. Finally, follows the results in comparison 
with the results of other similar researches. Although teachers seem to support and apply to a large extent effective 
teaching practices for an intercultural education, do not seem to feel ready to support non-native speaker students in 
learning Greek. Therefore, it is necessary to be made radical changes to educational system in order to tackle 
assimilation and help teachers have confident to promote a real multicultural education. 

Keywords: Models of Multicultural Education; Intercultural Education Teaching Modern Greek; Mother Language; 
Second Language; Foreign Language Language 

1 Introduction 

The interest in the present research is a result from cultural reality of society. It is fact that there is a continuous 
increasing flow of migratory which create the need for an effective education of foreign students, who are now an 
integral part of our society. Their smooth integration into education system is an obligation of the State and concerns 
all actors that are involved in the educational process. The research focuses on teachers of Greek language, who organize 
the learning process in such way that promote the achievement of students who come from a different culture, possess 
another mother tongue and face difficulties to learn modern Greek. In this new reality, the teachers are required to be 
prepared to deal effectively in the classrooms with non-native speaker students. For this purpose, after all, it is 
necessary not only to acquire the appropriate knowledge to deal with students who possess different cultural 
background, but adopt those attitudes and beliefs that promote multiculturalism in education (Pohan, Ward, 
Kouzekanani, & Boatright, 2009). Attitudes and beliefs of teachers in contrast to knowledge, are subjective and they 
greatly influence teaching practices that applied to the educational process (Snider & Roehl, 2007; Murphy, Delli, & 
Edwards, 2004). Therefore, their investigation is very important, because they reveal the way that teachers interpret 
social reality and the way that organize the teaching practice.  
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2 Models of multicultural education - Intercultural education 

The intense social and political problems of the last decades led to the increase of population movements. The 
integration of immigrants and of minorities in the education system was dealt with in a variety of ways by the different 
states depending on the multicultural approach adopted each time. More specifically, were applied the following 
multicultural education models (Govaris, 2011; Georgoyiannis, 2004): 

 The assimilative model: This model appears in 1960 and its basic principle was that the various ethnic immigrant 
groups should not retain their nationality and racial characteristics, but they should fully accept the cultural 
standards of host country, so that they are absorbed in society. At school there is a monolingual and monocultural 
approach and the educational programs are based on the promotion of tradition of the host country (Neuner, 2012; 
Phillips, 2011). However, this assimilation led to school failure as students are cut off from each element of their 
cultural and linguistic identity (Govaris, 2011). 

 The model of integration: The basic principle of this model is the respect for cultural differences concerning 
matters of religion, customs, traditions, etc. with the condition that they do not hinder the cultural principles of the 
dominant society. Tere is not change in educational policy and the concept of equal opportunities presupposes the 
conformity of minority groups to the dominant culture with the aim of creating a culturally homogeneous society 
(Markou, 1996). To facilitate immigrants in school and in society are designed and implemented programs which 
emphasize on the culture and history of host country with the rationale that this facilitates their integration 
(Nicolaou, 2011). The mother language has no place and everything is adapted to the linguistic and cultural 
characteristics of the dominant group (Phillips, 2011). 

 The multicultural model: This model developed during the 1970s when appeared mobilizations of minority groups 
against discriminations. The basic principle of this model is that the cohesion of society is ensured only through 
the recognition of cultural particularities of all immigrant groups and the formation of a social framework that will 
allow the coexistence of all cultures (Georgoyiannis, 2004). Achieving this goal is an ongoing process which 
requires interventions in educational programs, as well as in the attitudes and beliefs of students and teachers 
(Banks & Banks, 2019). In this way school programs are based on mother language and national culture. Radical 
critics consider that the multicultural model focuses only on the cultural level and overlooks the real causes of 
discriminations against immigrants’ groups (Neuner, 2012). 

 The anti-racist model: At school according to the anti-racist model in order to face the school failure of students 
from minority and the discriminations of racial groups must be made radical changes concerning the programs 
studies, school textbooks, school life, etc. Many supporters of multicultural model target this model with the 
argument that in this context, the school risks becoming a field of competition between each political and social 
forces (Phillips, 2011). 

 The intercultural model. It appears in the 1980s in Europe and it is the dominant until nowadays. It is based on 
mutual recognition, cooperation and interaction of different ethnic groups and aims to create societies which will 
be characterized by mutual respect and mutual acceptance (Georgoyiannis, 2004). It promises to create citizens 
that will be able to adapt and understand the new multicultural reality (Damanakis, 2002). 

Intercultural education aims to change the school and society, so that all students regardless of cultural identity have 
equal opportunities and express themselves freely (Markou, 1997). Basic principle in intercultural education is the 
dialogue and the exchange of experiences between students with different cultural backgrounds who coexist in the local 
society (Damanakis, 2002). Thus, students appreciate the culture of other ethnicities and "different" does not function 
as factor of social exclusion and inequality, but favors mutual understanding and acceptance (Banks & Banks, 2019). 

2.1 Mother or first language (C1), second language (C2), foreign language, bilingualism: definitions and 
clarification of concepts 

It is a fact that in the multicultural societies of the modern era, many people are pushed to learn a new language besides 
their mother language. It is necessary to distinguish the terms mother or first language (L1), second language (L2) and 
foreign language (FL), as they present differences in the acquisition and learning process.  

Initially, the acquisition of mother or first language (C1) is considered a self-evident and natural achievement as it does 
not need much effort or systematic teaching (Pinker, 2000). It is the language one acquires as a child in the environment 
where he grew up (Varlocosta & Triantafyllidou, 2013; Baker, 2007). The mother language has speed of acquisition, as 
all native speakers master its basic structures in the first five to six years of their age (Ortega, 2014). Also, it is 
characterized by a uniformity in the stages of its conquest independently from the target language (Saville-Troike & 
Barto, 2016). Every native speaker has language ability which is a subconscious innate knowledge of the elements of 
mother language and the ways in which they are combined. According to Noam Chomsky's theory of universal grammar, 
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every human being is born with an innate mechanism that makes the acquisition of his native language grammar 
possible. This innate mechanism is activated through environmental linguistic stimuli received by the individual (Cook 
& Newson, 2014; Doughty & Long, 2008). The mother language precedes the other language chronologically and is the 
dominant language of the speaker (Jessner & Cenoz, 2007). 

A second language (L2) is defined as any language that be obtained or be learned by the person during his childhood, 
adolescent, or adult life after the acquisition of mother language (Saville-Troike & Barto, 2016; Ortega, 2014). It involves 
learning of languages both in the "naturalistic environment" and in organized teaching structures, such as classrooms 
(Gass, 2013; Brown & Larson-Hall, 2012). Sometimes there is confusion between the terms second language and foreign 
language language. The second language is the official and socially dominant language in one community. It is the 
common language of communication between the members of a community as they use another mother tongue. The 
acquisition of second language is necessary for work, education and smooth integration into society. Usually, it is 
acquired by refugees, immigrants and other minority groups who speak another language as native tongue. 

 On the contrary, the foreign language is not a basic and common language of one community and is learned primarily 
in an organized classroom environment. The purpose of learning is not immediate and necessary, but has to do with 
future one’s travel purposes, cross-cultural communication occasions, academic acquisition qualifications etc. The 
learning of a foreign language is not necessary in order to cover basic living needs (Saville-Troike & Barto, 2016). 
However, it is worth noting here that and foreign language is a subcategory of second language. Of course, the goals and 
way of learning between L2 and foreign language are different. 

Bilingualism is defined as knowledge and use of two different language codes by a person, who is called "bilingual" 
(Hoffman, 2014; Galantomos, 2012; Baker, 2011; Damanakis & Skourtou, 2001). Depending on the age of acquisition of 
each language, we distinguish different types of bilingualism (Skourtou,2011). When a person is exposed to primary 
language data of two languages from the birth, it is a simultaneous bilingualism, i.e. a simultaneous acquisition of L1 
and L2. However, when the learning of  L2 happens in preadolescence/childhood we talk about early sequential 
bilingualism, while when the learning of L2 takes place in or after adolescence it is for late sequential bilingualism 
(Varlocosta & Triantafyllidou, 2003). It is worth to note that in present research all cases belong to the sequential 
bilingualism. 

2.2 Learning a second/foreign language 

Between mastering the mother tongue and learning a second one language there are several similarities and differences. 
Starting from the similarities it is important to mention the Critical Period Hypothesis of Lenneberg (1967) (Harley & 
Wang, 2014; Singleton & Muñoz, 2011). According to this, every man has some tools for the acquisition of his mother 
language, which are determined by biological factors and limit the time that somebody has at his disposal to master a 
language. This period is ending in adolescence. Through research it was proven that the same mechanism it is also 
activated during the process of learning a second language. The acquisition, therefore, of the mother tongue and the 
learning of second language is more effective before the end of the critical period, as the brain has plasticity and many 
functions have not yet been identified. Moreover, at first stages of learning a L2 and during the acquisition of the L1 is 
observed the silent period. The speakers, in other words, are slow to produce speech and are limited to use some 
memorized phrases. Of course, many times the speakers of a L2 often produce from the former days some incomplete 
structures. In general, the acquisition of mother tongue is a universal and natural process, while learning a L2 follows 
the acquisition of the mother tongue language (Saville-Troike & Barto, 2016; Ortega, 2014; Varlocosta & Triantafyllidou, 
2013). 

Another difference is that in the case of learning a second language many elements of the mother tongue are presented. 
They are subconsciously conveyed by the speaker's linguistic habits, structures and types of his native language, 
regardless of whether the two languages are structurally identical. It is also important that in learning a L2 there is 
variation in performance and to the degree of success of each individual. This is due to various parameters which affect 
the learning process (Dörnyei, 2006). According to Brown, the factors these can be summarized in the following 
questions: who, what, how, when, where and why (Varlocosta & Triantafyllidou, 2013). 

The first factor (who) has to do with the speaker himself and specifically with his attitude towards C2, his personality 
and his social and educational background. When the speaker's attitude is positive towards L2, then it is often presented 
the phenomenon of additive bilingualism, where the speaker retains L1, but adds many elements of L2 in his daily 
communication. When the speaker is negative adjacent to the learning of L2 and the culture of this language, then it 
appears the phenomenon of monolingualism, where the use of L2 is very limited. Finally, often phenomena of 
subtractive bilingualism also appear with the replacement of L1 by the L2, when the speaker has a low regard for his 
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mother tongue. It’s worth to note that the personality of the person also plays an important role. The introvert students 
perform better in learning discourse, while extroverts in communicative discourse (Dörnyei & Schmidt, 2001; 
Galantomos, 2012; Varlokosta & Triantafyllidou, 2003). 

The second factor (what) relates to the nature of language. Particularly, it includes the knowledge that the person has 
about his native language, how to uses and how it connects it to learning L2. Knowledge of L1 determines in a large 
extent the individual's performance in learning L2. That's why not all L2s are of the same degree of difficulty for students 
of a specific C1. The historical, typological, morphological and syntactic relations between the two language systems 
create the appropriate conditions for positive transfer of parameters from one language system to another (Dörnyei, 
2006; Gardner, 2010). 

The third factor (how) relates to how a person learns a second language. First, an important role is played by the 
individual's innate predisposition, that is, whether the person by nature has an appeal and inclination (aptitude) to 
learn a L2. Some abilities that can predict a student's performance is his ability to connect sounds and meanings 
(mechanical learning ability), the ability to recognize grammatical functions of words (grammar awareness) and his 
ability to distinguish and connect objects with each other (speech decoding capability). The ways of learning, the 
strategies and the teaching that will be applied influence this factor (Bella, 2011; Dörnyei, 2006; Varlocosta & 
Triantafyllidou, 2003). 

The fourth factor (when) has to do with the age at which one comes to contact with a L2. As mentioned above based on 
the Hypothesis of the Critical Period learning L2 is more effective at younger ages due to biological factors. That is why 
even the youngest children have a higher degree of proficiency and performance in L2. However, modern research has 
proven that older people have an advantage in terms of their learning ability, their thinking analyticity and their 
maturity. Adults often show a greater speed of learning morphology and syntax than younger children (Singleton, 2001; 
Brown & Larson-Hall, 2012). 

The fifth factor (where) is based on the learning environment, i.e. whether the learning of L2 takes place in an organized 
classroom context or in an environment where it is socially the dominant language (naturalistic environment). Finally, 
the sixth parameter (why) concerns the motivation of learning. Incentives determine the degree of effort that each 
person will make in order to learn a L2, but also the performance. Motivations can be integration motivations or goal 
achievement motivations. In particular, the person in the first case is pushed to learn a L2 in order to identify and 
integrate into a foreign language community, while in the second case, the person seeks to learn a second language for 
reasons of social advancement, career, intellectual achievement etc. (Dörnyei & Schmidt, 2001; Masgoret & Gardner, 
2003; Gardner, 2010). 

Another important difference between the process of acquiring the mother language and in the learning process of L2 
is fossilization. This term describes the phenomenon in which a L2 student despite continuous exposure to language 
input and the practice opportunities given to him fails to acquire language ability comparable to that of a native speaker 
(Gass, 2013; SavilleTroike & Barto, 2016). The student systematically produces incorrect formulas (repetitiveness) and 
remains stagnant at one point without making progress (permanence) (Han, 2003; Bella, 2011). The causes of the 
phenomenon of fossilization attributed both to internal factors (e.g. age, lack of cultural integration, desire to preserve 
the mother's cultural identity, etc.) as well as in external factors (e.g. lack of language input, incomplete feedback; etc.). 
Finally, it is worth noting that despite the differences mentioned between the two processes - learning L2 and acquiring 
L1 - there is an inseparable link between them, as well as they are interdependent and mutually influencing. In fact, 
according to Ortega (2014), the linguistic mistakes made in one's native language are responsible for the grade success 
in learning a second language. 

2.3 Purpose and objectives of the research 

The present research tries to penetrate an important area of education, which is intercultural education. The purpose 
of the research is to investigate the attitudes of Secondary Education teachers regarding teaching of Greek as a 
second/foreign language. 

2.4  Research Questions 

 Do teachers have the necessary knowledge to support non-native speakers in learning Greek language as C2? 
 Do teachers know the basic principles of intercultural education? 
 Do teachers have the necessary knowledge to support a non-native speaker student? 
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3 Research methodology 

3.1 Sample 

The sample of this research was derived from the random sampling method. This method was chosen, as it is the most 
classic and straightforward case random samples. In random sampling in order to get the intended sample, we directly 
select the participants from the single list of members population (Bell, 2007; Zafeiropoulos, 2015). Of course, a key 
parameter was to represent, as far as possible, all individual categories of the population (e.g. men-women, teachers 
with many years of teaching experience - teachers with fewer years of teaching experience, employees in general and 
intercultural schools, etc.). In particular, the sample were 70 teachers (61 women and 9 men) of Secondary Education, 
having experience both in intercultural schools as well as in Reception classes of General schools. The teachers came 
from 4 Intercultural schools (2 Lower Secondary Schools and 2 Upper Secondary Schools) and from 12 General 
Education High/Secondary Schools (9 Lower Secondary Schools and 3 Upper Secondary Schools) of administrative 
municipality of Athens, which provide Reception Classes. 

3.2 Research tool 

The research tool in this research was the questionnaire which gather quantitative data. The questionnaire as a research 
tool allows the collection of many data in a short period of time, ensures accuracy in answers and gives the ability to 
explore and compare multiple prices through a simple question (Kucsera, Roberts, Walls, Walker, & Svinicki, 2011). It 
is worth noting that the questionnaire was constructed with the help of online Google forms to be filled out by 
participants regardless of place and time. In addition, it has an introductory note, where the purpose of the research 
and the assurance of the privacy of the participants is confirmed. Regarding its structure, it consists of twelve (12) 
closed-ended questions (dichotomous and calibration), most of which are scale-based Likert-Type (no extent, little 
extent, some extent, large extent, very large extent). Closed-ended questions were selected, so that the answers are easy 
and short to complete. At the beginning of the questionnaire, questions are related to demographic characteristics of 
the sample (gender, age, years of teaching experience, level studies, attending seminars/trainings). The second section 
includes questions about the basic principles of intercultural education and examines both the percentage of foreign 
language students in school classes but also the teachers’ ability in managing mixed classrooms effectively. 

As the questionnaire is not weighted it was deemed necessary to carry out an audit for its validity and reliability. For 
this reason, the audit was carried out through Cronbach's alpha (Markos, 2012). As long as we notice that its price is 
greater than 0.8 (a= 0.855) the questionnaire is considered valid and reliable (Table 1).  

Table 1  Reliability Statistics  

Cronbach’s Alpha N of items 

0.855 27 

4 Results of the survey 

4.1 Demographic characteristics of the sample 

4.1.1 Sex 

 

Fig 1 Sex Distribution 
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The sample, as shown in the following graph (Fig 1), consists of 70 secondary school professors of Greek language. More 
specifically, 61 are women (87.1%) and 9 are men (12.9%). 

4.1.2 Age 

Regarding the age of the teachers participating in the research, 43 teachers (61.4%)  belong to the age group of 22-45 
years and 27 teachers (38.6%) belong to age group 45-65 years (Fig 2).  

 

Figure 2 Age Distribution 

4.1.3 Years of teaching experience 

Regarding the years of teaching experience, it was observed that 41 teachers (58.6%) had experience from 0 to 10 years, 
15 teachers (21.4%) had from 10 to 20 years of teaching experience and 14 teachers (20%) had more than 20 years of 
experience (Fig 3). 

 

Figure 3 Years of Experience Distribution 

4.1.3.1 Level of education 

Regarding the level of education, as shown in Table 5 and Graph 5, 45 teachers (64.3%) hold a master's degree, 4 
teachers (5.7%) hold a doctoral degree (PhD) and 21 teachers (30%) hold only their bachelor’s degree (Fig 4). 

From the descriptive analysis of the research data, the teachers' attitudes to the questions submitted as follows: 

 

Figure 4 Level of Education Distribution 
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4.1.4 Intercultural education 

4.1.4.1 Question B1: What percentage do non-native speaker students represent in the classes that do you teach? 

The majority of the sample, 46 teachers (65.7%), stated that the percentage of foreign language students in the classes 
where they teach represents 0-10%. The 21.4% of the total sample, i.e. 15 teachers, stated that the percentage of non-
native speakers  students ranges from 10-30%. The 10% of the total sample, i.e. 7 teachers, stated that the percentage 
of foreign language students is 50% or more, while only 2 teachers (2.9 %) stated that their foreign language students 
represent 30-50% (Fig 5). 

 

Figure 5 percentage of foreign students Distribution 

4.1.4.2 Question B2: To what extent do you think that... 

B2a) … you have the necessary knowledge to support foreign language learners in learning modern greek? 

The majority of the sample, i.e. 35.7% corresponding to 25 teachers, stated that they have much of the knowledge 
needed to support non-native speakers students in learning. The 32.9% (23 teachers) stated that they possess this 
knowledge to some extent, 22.9 (16 teachers) to a small degree, 5.7% (4 teachers) to a very large extent and 2.9% (2 
teachers) not at all (Fig 6). 

 

Figure 6 Necessary Knowledge Distribution  

B2b) ... the teaching approaches you adopt when teaching modern Greek to foreign language students are effective? 

The majority of the sample, i.e. 47.1% corresponding to 33 teachers, believes that the teaching approaches they adopt 
when teaching Greek to a non-native speakers are moderately effective. 32.9% (23 teachers) stated that their teaching 
approaches are very effective, 12.9% (9 teachers) that the teaching approaches are effective to a small extent, 4.3% (3 
teachers) that they are effective to a very large extent and 2.9% (2 teachers) that they are not effective at all (Fig 7). 
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Figure 7 Teaching Approaches Distribution  

B2c) ... the teaching of modern Greek to non-native students should aim to their assimilation into Greek society? 

The majority of the sample, i.e. 28.6% corresponding to 20 teachers, strongly believe that teaching greek to non-native 
learners should aim to assimilation into Greek society. The same opinion but in a larger degree believe the 18.6% (13 
teachers) of the sample. On the contrary, 21.4% (15 teachers) stated that teaching should not at all aim to the 
assimilation of students. The 17.1% (12 teachers) believe in this purpose to a moderate degree and finally 14.3% (10 
teachers) support to a small extent the assimilation of foreign languages through teaching (Fig 8).  

 

Figure 8 Assimilation in Society Distribution  

B2d) ... teaching modern Greek to non-native students can lead to their equal social integration? 

 

Figure 9 Equal Integration Distribution  

The majority of the sample, i.e. 47.1% corresponding to 33 teachers, strongly believes that teaching Greek to non-native 
speaker students should aim to the equal social integration of them. The equal inclusion of students is largely supported 
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by 32.9% (23 teachers) of the total sample. On the contrary, 15.7% (11 teachers) believe in equal social inclusion 
through teaching to some extent, 2.9% (2 teachers) to a little extent and 1.4% (1 teacher) not at all (Fig 9). 

B2e) ... the different linguistic and cultural background of foreign language students is it an obstacle to their school 
progress? 

The majority of the sample, i.e. 30% corresponding to 21 teachers, believes to some extent that the different linguistic 
and cultural background of non-native speakers students is an obstacle to their school progress. 28.6% (20 teachers) 
stated that the different linguistic and cultural identity of foreign language students constitutes obstacle to their school 
performance to a large extent, 17.1% (12 teachers) to very large extent, 12.9% (9 teachers) to little extent and 11.4% 
(8 teachers) believes that the diversity of these students does not affect the school progress (Fig 10).  

 

Figure 10 Different Backgrounds Distribution  

4.2 Inferential analysis of results  

In order to do the necessary correlations between teachers' attitudes for the teaching of Greek as foreign or second 
language and the demographics of the sample, some statistical tests were performed using the IBM SPSS statistical 
program STATISTICS (V.21). In particular, was used the test X2, which shows the existence of statistical dependence 
between two variables (Zafeiropoulos, 2015). For its implementation was used the correlation table. Therefore, for each 
question of the questionnaire, a correlation table and X2 test were carried out for the variables: gender, educational 
level and years of teaching experience. The check was carried out for an asymptotic significance (p) level of 0.05 and 
were used some hypotheses: The null hypothesis H0, in which the variables are independent and the hypothesis H1, in 
which the variables are dependent. In general, if the level of significance (p) is greater than 0.05 we cannot reject the 
null hypothesis, but when p< 0.05 we reject the null hypothesis (H0) and accept the alternative (H1). 

4.2.1 Variable “Gender” 

 Use of teaching materials of different cultures in teaching 

Based on the inductive statistical analysis, gender appears to influence the extent to which the teachers use elements 
of different cultures in their teaching. The significance level (p) value is 0.019 < 0.05. Therefore, we reject the null 
hypothesis and accept the hypothesis, that both variables are dependent (use of teaching material - gender). It is 
obvious that women teachers tend to use when teaching Greek to bilingual students teaching material with elements of 
various cultures to a greater extent than men teachers. From the total amount of 61 women of the sample, 38 women 
use multicultural teaching material from large to a very large extent, while only 3 men out of 9 appear to be in favor of 
using such material.  

 Years of teaching experience 

After statistical tests, it was found that the variable "years of teaching experience" not significantly correlated with any 
of the teachers' attitudes about teaching Greek as a foreign or second language. The level of significance was found in 
all questions p> 0.05. Therefore, we accept null hypothesis, according to which teachers' attitudes about teaching of 
Greek to non – native speakers students is independent of years of teaching experience. 
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 Level of education 

Finally, a check was made regarding the variable "level of studies. Based on the inductive statistical analysis, education 
level appears to influence the degree to which teachers believe they have the appropriate knowledge for support of 
foreign language students in learning Greek aw a foreign or second language. The significance level (p) value is 0.029 < 
0.05. Therefore, null hypothesis is rejected, and we accept the hypothesis that the two variables are dependent (level 
of knowledge – level of education). It is obvious that the teachers who hold master's and doctoral degrees they consider 
themselves to possess in greater degree the necessary knowledge for teaching Greek to foreign - language students than 
the teachers who only have their basic qualification. More specifically, in the total of 49 teachers of the sample with 
master's and doctoral degrees, 23 teachers believe that they have the required knowledge to a large extent, while in the 
same degree only 2 of the 21 teachers without further education state that they possess this knowledge. 

5  Discussion 

The purpose of this research is to investigate the attitudes of professors of Secondary Education regarding the teaching 
of Greek as a second/foreign language. Regarding the first research question, which refers to the attitudes of teachers 
about whether they have the necessary knowledge to support foreign language students, were found to respond 
moderately to these demands and do not have the necessary knowledge to manage mixed composition classes. These 
data are also confirmed by the Vontsa’s (2011) research, which conducted on 78 professors of modern Greek, from eight 
different Intercultural Schools, where 54.8% of the sample stated that their knowledge to support foreign language 
students are not sufficient. In research of Angelopoulou and Manesis (2018), which was conducted on 151 teachers of 
Primary Education, the majority of respondents (76.3%) stated that they have to a small extent the knowledge to 
support foreign language students in learning Greek language. This lack of knowledge is perhaps due to the fact that 
educational programs despite the multiculturalism that characterizes modern societies focus on the education of 
culturally homogeneous classes (Hijzen et al., 2006; Vedder &Horenczyk, 2006). As a result, teachers do not feel ready 
to adapt successfully in these new data (Milner, 2006; Dubbeld, Hoog, den Brok, & de Laat, 2017). 

In addition, it was found that teachers do not seem confident to apply effective teaching practices when teaching Greek 
in non-native speaker students. In fact, we point out that the teachers who believe that they have the necessary 
knowledge to support foreign language students, most of them have a master's or doctoral degree. Many researches 
concluded that teachers' belief about the effectiveness of the teaching approaches which they adopt is directly linked to 
their training on issues of intercultural education (Gay, 2002; Wells, 2008; Groulx and Silva, 2010; Palaiologou, N., & 
Faas, 2012). Hatzidaki (2007a) in a research points out that teachers who undertake the teaching of Greek they often 
worry about the teaching practices which should be applied, since they do not have the appropriate training in these 
areas.  

In the second research question, which refers to the knowledge of the basic principles and goals of intercultural 
education, teachers seem to support equal social inclusion of foreign language students. In a recent survey by Kustati et 
al. (2020) 90% of the teachers in the sample showed a positive attitude in the application of intercultural principles in 
education. There are many teachers who are in favor of multicultural classes and try to include foreign language 
students successfully in the educational system (Tsolakidou, 2005; Aktoprak, Yiğit, & Güneyli, 2018). Regarding the use 
of the mother tongue by the students, in the present research it appears that teachers allow in a moderate and large 
degree to their bilingual students to use the language of their family and social environment during teaching. In 
Sakellaropoulou's (2005) research, which conducted on kindergarten, teachers and the largest percentage of the sample 
appeared to allow students to use the native language during teaching. 

However, teachers seem to use it to a small extent in oral interaction with non-native students the language of their 
family and society environment. It is worth noting here that although we are in a process of changing dominant 
perceptions and most teachers support the goal of intercultural education for the equal social integration of non-native 
speakers’ students, often in practice seem to apply and reproduce the dominant ideology of monolingualism, emphasize 
on Greek language (Palaiologou & Faas,2012). Indeed, the teachers and the school are the ones who determine which 
language will be dominant for bilingual students during education process (Lucas & Grinberg, 2008). Although most of 
them seem to support bilingualism, in the teaching practices which they apply in the classroom they do not give the 
opportunity to non-native learners to use their mother tongue (Lee & Oxelson, 2006; Lee, Luykx, Buxton, & Shaver, 
2007; Siwatu, 2007). For example, in research that conducted in Kansas, the total sample of teachers (327), appeared 
to be in favor of the theory of mother tongue use by bilingual students, but no one applied it in the classroom 
(Karathanos, 2009). 
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Therefore, the use of the mother tongue is limited to family environment of  foreign language students, so that their 
exposure to the second language do not be affected (Papachristos, 2010; Skourtou, 2011). So, it seems that teachers do 
not recognize the Cummins’s (2005) position about the “common underlying language ability of users", according to 
which teachers are called to promote the use of the first language (C1), in order students to progress more effectively 
in second language learning (C2). Reading skills and writing skills of first language are transferred to the second 
language. In Tsoleridou's (2009) research, although many teachers were in favor of the equal social inclusion of foreign 
language students, only three in ten said they supported the implementation of bilingual teachers’ programs. 

Given that teachers know the basic principles of interculturalism education, consistent with the fact that most of them 
use in a large extent during teaching material that contains elements of various cultures. According to Nikolaou (2011) 
during the education process act it is required to be done use of teaching material adapted to the needs and expectations 
of non-native speakers students, in order their culture equally be promoted. On the contrary, in the research of Vontsa 
(2011) 31 teachers (42.5%) of the total sample stated that they use multicultural teaching materials (e.g. posters, songs, 
dictionaries, etc.) to a small extent. It is worth noting that in the present research, gender seems to be directly connected 
with the use and selection of teaching materials. Specifically, from the entire sample, most teachers using teaching 
materials with elements of various cultures turned out to be women (61) rather than men (9). This finding is also 
confirmed in the research of Polat (2010) and Youngs and Youngs (2001) as the largest percentage that apply 
multicultural teaching materials in education process are women. Also, in the research of Aktoprak et al. (2018), female 
teachers appeared to have a generally more positive attitude towards multicultural education in relation to male 
teachers. 

The positive and useful contributions that digital technologies provide to the field of language education should be 
highlighted as a final point. Mobile devices (61-64), a range of ICT apps (65-84), AI & STEM ROBOTICS (85–89), and 
games (90–92) are some examples of the technologies that enable and improve educational processes including 
evaluation, intervention, and learning. Additionally, the use of ICTs in conjunction with theories and models of 
metacognition, mindfulness, meditation, and the development of emotional intelligence [93-119], accelerates and 
improves educational practices and outcomes, especially in language learning practices and results. 

6 Conclusions 

This research focuses on beliefs and attitudes of professors of Secondary Education regarding the teaching of Greek as 
a second/foreign. Evaluating our survey data, we conclude that teachers believe that they do not possess in the 
appropriate degree the necessary knowledge to manage bilingual students with learning difficulties. Despite 
multiculturalism that characterizes modern societies focuses on culturally homogeneous classes and educational 
programs are ethnocentric. An ethnocentric educational system isolates and marginalizes the bilingual children who 
come from a different culture and feel excluded from the educational process. 

In addition, we found that teachers do not seem confident to apply effective teaching practices when teaching Greek to 
bilingual students. Teachers' beliefs about the ineffectiveness of teaching approaches they adopt is directly linked to 
their training on corresponding issues of intercultural education. Of course, in order teachers to acquire such abilities 
need education programs be modernized. Educational system needs educators who will think freely, have teaching 
abilities, but also resources that help to tackle inequality. 

Regarding the use of the mother tongue by the students during teaching of greek as second/foreign language we found 
that teachers allow their bilingual students to use the language of family and society environment during teaching, but 
they themselves use it to a small extent in oral interaction with them. Following this, we conclude that although the 
teachers are in a process of changing the dominant perceptions about intercultural education, in practice they seem to 
apply and reproduce the dominant ideology of monolingualism emphasizing on Greek language. 

In conclusion, teachers' beliefs and attitudes about teaching greek as second/foreign language is a broader educational 
topic that concerns the intercultural education. Undoubtedly, intercultural education must evolve into a more general 
one attitude to life, which will help to tolerate diversity, so that the people preserve their multicultural identity and 
resist to any kind of passivity assimilation. 
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